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About this guide

This guide has been developed to
help you to prepare, organise and
facilitate a PhotoVoice training
course in low, middle and high-
income countries.

The methodologies in this guide
are all tried and tested: they have
been applied in settings in Africa
and Asia, with groups of differ-
ent participants (young people,
adults, professionals, volunteers)
with various social and education-
al backgrounds, in both research
and advocacy projects in the field
of sexual and reproductive health
and rights.

The guide allows users to prepare
and follow a comprehensive Pho-
toVoice course, with the option
- depending on the objectives of
their PhotoVoice project, research
context or participants - of
adding the suggested extras to
activities where relevant.

This guide has been prepared by
Rutgers in cooperation with the
Youth Empowerment Alliance.
The development of this guide
would not have been possible
without the staff of the Interna-
tional Department of Rutgers and
staff of the Youth Empowerment
Alliance and the financial support
of the Dutch Ministry of Foreign
Affairs — thank you.
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About
Rutgers

Rutgers is an international centre of exper-
tise on Sexual and Reproductive Health and
Rights (SRHR) founded and based in the
Netherlands. Our research and many of our
projects are carried out in the Netherlands
and most primary and secondary schools
here use our sexuality education packages.

Our expertise is also applied worldwide. We
support our partners internationally (across
Europe, and in Africa, and Asia) to improve
sexual and reproductive health and the ac-
ceptance of sexual rights and gender equal-
ity in their countries. We approach sensitive
issues in a positive way and have gained a
wealth of experience in making sexuality,
and sexual and reproductive rights a topic
of discussion in different cultural contexts.

More information on Rutgers and our
publications can be found on the websites:
www.rutgers.international and

www.rutgers.nl

About the
Youth Empowerment Alliance

The Youth Empowerment Alliance came into
being in 2012. It consists of seven alliance
members: Rutgers, AMREF Flying Doctors,
CHOICE for Youth and Sexuality, dance4life,
International Planned Parenthood Federa-
tion (IPPF), Simavi and STOP AIDS NOW!

The program that is implemented with the
Youth Empowerment Alliance is called Ac-
cess, Services and Knowledge (ASK): what
young people want, what young people
need. It targets young people aged 10-24,
including underserved groups, with a special
focus on uptake of sexual and reproductive
health (SRH) services in eight countries:
Kenya, Uganda, Ethiopia, Ghana, Senegal,
Yemen, Pakistan and Indonesia.
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PhotoVoice

PhotoVoice methodology is rooted in both photojournalism and interna-
tional development. PhotoVoice projects focus on a specific issue and
aim to bring lasting change to participants, empowering them to inform
others and to be actively involved in decisions that affect their own lives
and their community’s development.' PhotoVoice is commonly used in
the fields of community development, public health, and education.?

Participants in a PhotoVoice project are asked to represent their point of
view or opinion by photographing scenes relevant to the examined com-
munity or peer group. The starting point for each project is a carefully de-
signed research question, which determines the direction of the outcome.

Rutgers uses the PhotoVoice method to make participatory research
and critical thinking components of their long-term capacity building
programs. This technique helps Rutgers to:

» Give a voice to people who often have little or no opportunity to
express their views within their own communities or to influence
decisions that may affect their lives (such as young people).

» Build skills and empower marginalised or ignored groups so they
can take control of their lives and become actively engaged in
helping themselves.

» Gain insights into the (unintended or unexpected) changes result-
ing from interventions, from the perspectives of a selected group
of stakeholders.

1 The PhotoVoice Manual; A guide to designing and running participatory photography projects, p. 9
2 http://en.wikipedia.org/wiki/Photovoice
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Rutgers sees real value in PhotoVoice

From 2014, Rutgers piloted PhotoVoice at a national level (within the
‘Meer dan Macho'- campaign) and at an international level (within the
UFBR, Unite for Body Rights, and ASK, Access, Services and Knowl-
edge, programs).

The methodology provided Rutgers with new insights into the opinions
and experiences of the involved groups. Additionally, the participants
find it motivating, insightful and inspiring, a useful tool that many inte-
grate into their own program activities.

Following its pilots, Rutgers adapted the PhotoVoice methodology to

better serve the context of its work and its target groups, while main-
taining the core structure of the formal PhotoVoice methodology.
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Why use this guide to run a PhotoVoice training?

Rutgers wants to inspire other NGOs in the development field to use Pho-
toVoice as a new, creative and effective way to do participatory research,
data collection and organisational or community capacity building.

If you lead your participants successfully through all the activities in

this guide, you can be assured of the following results:

» Increased knowledge and skills on photographic practice, the ethics
of photography, and how to use pictures as a medium (participants).

» Increased skills in how to think critically towards understanding
your own perspective, discuss this in plenary and transfer this into
a powerful message (participants).

» Increased knowledge and skills on how to collectively define and
agree the essence of the message (participants).

» Qualitative data (in response to the research question) (participants
and facilitators).

» Exhibition of collected data to stakeholders.

To achieve optimal results, we recommend you stick to the comprehen-
sive program of eight training blocks set out in this guide. This will take
four and half days. Reading this guide for the first time, referencing the
PowerPoint presentations as you go, should take you a few hours.

Not all settings allow for such a lengthy approach, and not all research

objectives necessitate it. The activities provided can be used as a base.
Optional activities, provided in this guide in coloured boxes, may also
be added to your training when required.
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Pre-Training:
Preparation

This section is just for you!

You need to study this whole guide
before you decide PhotoVoice is what
you need, but this describes all the
other preparations you will need to
make before you actually facilitate a
PhotoVoice training course.

Activities:

1. PhotoVoice structure

2. Defining the aims and objectives
of your training

3. Defining the research question

4. A checklist for the practical and
the logistical
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PhotoVoice
structure

To get optimal results and
impact from your PhotoVoice
training, it is best stick to the
step by step structure of the
PhotoVoice method.

Pre-Training Preparation

Learning to understand the
basics of photography and photos
by watching, discussing and
using the camera!

v

Block |
PhotoVoice Training —
Getting started

Block Il
The Basics of
Photogra

a Camera?
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Identifying the link
between PhotoVoice and
the research question by

individual reflection.

uestion

Categorizing the pictures,
making the group’s final
selection, and finalise
the captions.

v

Block VI
Selection
Proces
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Answering the research
question by taking pictures,
starting the individual selection
process and making captions.

v

Block V

Create awareness with
the results by organizing
an exhibition for
stakeholders.

v

Block Vil
The Exhibition

Pre-Training Preparation
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By setting aims and objectives,
you can give a PhotoVoice train-
ing purpose and direction. Aims
and objectives provide a frame-
work for any training.

Defining the aims
and objectives
of your training

Aims and objectives should be defined in positive statements and con-
sist of strong, clear verbs. Some facilitators are happy with one clear,
strong aim, whilst others like to see a main aim supported by at least
two subsidiary aims. It is advisable to produce sufficient objectives to
be able to measure progress towards meeting the aims.

What is the difference between an aim and an objective?

What do we mean by aims?

» An intention or aspiration;
what you hope to achieve at
the end of the project.

What do we mean by objectives?

» A goal or steps on the way to
meeting the aim - how you will
achieve your aims.

» Objectives use specific state-
ments to define measurable
outcomes.

Example aim: Example (PhotoVoice) objectives:
To determine the effect of Meaningful 1. To gather young people’s opinions
Youth Participation in program X about a program to improve Meaningful
Youth Participation.
2. To create an exhibition to advocate for
Meaningful Youth Participation towards
organisations and government.
3. To getinsights in the strengths and
weaknesses in a Meaningful Youth
Participation program, and develop
recommendations for MYP in our
organisation.
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Defining A good research question is crucial

for successful workshop outputs.
the research The research question defines
ques'l'ion exactly what you want to find out,

test or evaluate.

In PhotoVoice the research question aims to find something out about
the individual. This focus on the individual derives from the view that
PhotoVoice is a tool to give participants a voice. So the research ques-
tion is always defined in a reflective way and asks for the participants’
meaning, experience, change, view or opinion.

PhotoVoice can be used for different goals, so the research question is
altered accordingly.

PhotoVoice can be used as:

A monitoring or | Researching changes resulting
evaluation tool. | from an intervention.

Make sure the research question
focuses on personal change in re-
lation to the program/ intervention.

A needs assess- | Getting insights into the current | Make sure the research question
ment or context | situation. is focussed and not too broad, and
analysis tool. To provide input in program/ has a relation to the planned inter-
intervention development. ventions.

Aresearch tool. | Answering a research ques-
tion which may or may not be
directly linked to a program/
intervention

Make sure the research question is
personal.

An advocacy To provide input for a focussed
tool. advocacy topic.

Make sure the research question
has a direct relation to the advo-
cacy topic, is focussed and is on
personal opinions.

An awareness
and empower-
ment tool.

Participants gain insight into
their own situation and that of
their peers, share this with oth-
ers, and realise their ability to
act on this.

Make sure the research question
enables participants to focus on
personal achievements.*

* Whether used for monitoring, evaluation, research or advocacy, the PhotoVoice
methodology always has the aim to empower the participants
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A PhotoVoice research question:

» is personal (it includes the word you in the question)

is ‘open’ (cannot be answered with just ‘yes’ or ‘no’)

is clear and specific, not open to misinterpretation

is directly related to the lives of the participants

results in answers that can be conveyed through pictures

vvyVvyy

Examples of PhotoVoice questions:

» What changes have you noticed within your community since this
program started?

» How has your participation in this program affected your life?

» What in your experience is the situation in your community in rela-
tion to access to youth friendly services.

2 v

Wrong Right

» Did changes occur? » What changes in regards
» What changes occurred? to your ... occurred?
» What changes with regard
to ... occurred to you?

Block IV is fully dedicated to discussing the research question with the
participants. This is an important activity, because participants should
all thoroughly understand the research question. If the research ques-
tion is not completely clear, the resulting photographs and stories will
not be focused, or might not be linked to the chosen objectives.
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Examples of a result after a PhotoVoice training. This is how a research
question is answered by a picture and a caption.

“Through Comprehensive Sexu-
ality Education (CSE) | acquired
good communication skills.

| can speak on the radio and

in front of an audience. Now |
am speaking out about sexu-
ality topics that affect young
people, like access to CSE and
early and forced marriages.”
This picture answers the re-
search question: “What does
access to Comprehensive
Sexuality Education mean

to you?”

“Welcome to all young people!
This is what youth friendly
services are about. In this
picture you see many different
pairs of shoes which represent
the diversity of young people in
Indonesia. The pairs of sandals
represent the marginalised
groups in Indonesia. The way
the shoes are lined up reflects
the equal way all young people
are treated in these services.”
This picture answers the re-
search question: “Why is it im-
portant to you to have access
to youth friendly services?”
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When you are preparing to facili-
tate a PhotoVoice training course,
there are many aspects you need
to take into account.

A checklist for

the practical

and logistical
We have provided you with three

checklists of things you need to consider. Don't let these scare you off:
once you start to facilitate the training, you will realise it was worth it!

Checklists

The participants

O Participants should be a match for your objectives

O They should reflect the target group

O You need one facilitator for every six participants

O If relevant, strive for a good balance in age and gender

O Establish the experience of photography of the participants
O Arrange translators if required, one per facilitator

The right location(s)

O The training venue must be big enough

O There must be safe access for participants and facilitators

O It must allow opportunities to take useful photographs related to
the research question

O There must be space and quiet for training

O You need power for projector, laptops & charging cameras

O You may need an accessible exhibition space

O Fieldwork location(s) must be safe, appropriate and checked with
or approved by the local authorities

O Consider travel time for access and fieldwork

O If necessary arrange transport for participants
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Equipment and materials

O Laptop and projector

O Flip chart, stand & markers

O A camera, case & charging cables for each participant
O Extension cord with multiple plugs

O Adapters for foreign camera chargers

O One memory card per camera

O One notebook and pen per participant

O Cards and/or Post It notes

O Printer (colour or photo printer)

O A4 printing paper & photo paper

O Scissors, hangers, Velcro etc. for exhibition
O Laminator & A4 laminate plastic (optional)
O Handouts of presentations etc. or;

O USB/Flashdrives for participants (optional)
O Consent forms

Use simple digital compact cameras

5 megapixels is needed to print or publish the photographs

Modern smartphones have good cameras and can be used, however.
» Loading their images onto laptops can be time consuming

> Only the latest smartphones are good enough for print

» Usually zoom options are limited

Check functions on the cameras and adjust the presentation 5 ‘How to

work a camera’ as necessary
Can they recharge locally? Do you need regular batteries?
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Block |
PhotoVoice
Training -
Geftting Started

There are three types of consent applicable for this training, discuss these

with participants:

» Consent 1: Permission to use the photos for display and publication:
participants sign a consent form giving their permission for your agen-
cy to use and publish the photos they take.

Consent 2: Permission to use photos of the PhotoVoice project for dis-
play and publication: participants sign a consent form giving their permis-
sion to be photographed and have their photos be used and published.

Consent 3: Permission to photograph a subject: subject will sign that
she/he consents to the participant photographing them or their prop-
erty and its display or publication.

Learning to understand the basics of
photography and photos by watching,
discussing and using the camera!

» All PhotoVoice training courses require Consent 1 from participants

» Clear Consent 2 before starting the training if you are planning to take
photos during the project

» Consent 3 is cleared with the group during presentation 7 ‘Getting Started'.

» Check if organisations already have a policy for picture consent in
place (verbally or written).

» Make sure the consent form is linked to the participant or subject on
the picture, who signed it.

> Find example consent forms in Annex 9
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Block | Getting Started
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Block |
PhotoVoice
fraining -
getting started

In this block the focus lies on getting
to know each other and giving the par-
ticipants a better understanding of the
PhotoVoice training they will be part of
the coming days. The content of activ-
ity 5, ‘Aims & objectives of the training’
should be adjusted to the specific objec-
tives of your PhotoVoice.

Activities:

1. Welcome

2. Getting acquainted

3. Ground rules

4. Expectations

5. Aims and objectives of the training

Page 21 Block | Getting Started



1.1 | Welcome

Objectives

To welcome everyone

» To introduce yourself and any other facilitators

» To give a quick reflection on all the participants in the training
» To create a positive environment in which the training can start

Time
» 15 minutes

Materials
» Markers
» Pieces of paper

Instructions
You can do this any way you want, taking into account the objectives
above, but include:

1. Introduce yourself briefly and with some energy: tell them your name,
the organisation you work for and explain the work that you do.

2. In some training activities the participants already know each other,
in other trainings they don't. Give a little general information on the
backgrounds of the participants and why they are here.

3. Ask the participants to write a name badge if you have them, or
just use a piece of paper which can be folded so the names can be
placed in front of the participants on the table or on the ground.
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1.2

Getting
Acquainted

Objectives

» To provide an opportunity for the participants and the facilitator(s)
to briefly introduce themselves and get to know each other's names

» To create an open attitude

» To get familiar with fellow participants and facilitators

Time
30-45 minutes

Materials
» Projector
» Presentation with pictures of facilitator (to be prepared in advance)

Description

Choose from our examples of games and energisers or use your own.
We do recommend using the facilitator's introduction with pictures
(see step 2 below). Because the PhotoVoice training is a highly visual
training, using the pictures already sets the tone and helps you avoid
being too abstract.

Instructions
1. Play a game so everybody gets to know each other’'s names (for
example see BOX Notable Names).
2. Introduce yourself through a presentation using pictures:
a. Make a presentation in advance of the training in which you in-
clude personal photos or images you like. For instance use:
» Pictures that are typical for the country you are from
» Pictures of people: yourself, family, friends, pet
» Pictures of your favourite food, colour, animal, holiday destination
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b. Show the group your presentation and for each picture tell what
they see and why you brought it.

c. When you have presented your pictures ask the group if there are Instructions
any questions. Let them know that if other questions come up 1. Stand in a circle: ‘Imagine that we are all standing on a hot savannah
during the week they can ask them later. landscape, the earth beneath us is scorching hot. So hot that the savan-

3. Ifyou feel the participants still need to get to know each other you can nah is catching fire! When | yell “Fire! Fire!” everyone will run around the
play another game with them (for example see the game ‘Fire! Fire!). room trying to avoid burning your feet. Then | yell “Stop” and a number,
for example “Three”. Then you stop and form a group of three people
as quickly as possible. Once in the group | will give you instructions for
what to do with your group'.
. Start the energiser by yelling ‘Fire! Fire!” When they have run around
for a minute, yell ‘Stop’ and a number (two, three or four). When they
have formed groups ask them to introduce themselves, give their age

Notable Names

This exercise is great for a large group where there is usually not enough

and where they are from (if you haven't done this yet in the introduction

time for long introductions. This exercise also keeps the energy levels high.

games before this one).

Instructions . After a few minutes, when you think most of them have discussed their
ucti . . .
answers, yell ‘Fire! Fire!" again. Make them stop and form groups. You
1. Make a ball out of paper or use a real ball. : . .
o . . ) ) can do this several times, but change the subjects the groups have to

2. Ask the participants to stand in a circle or behind their tables as . . .
space allows discuss. You can, for instance, ask them to discuss:

e allows. )

P A good and a bad habit you have

Things you really like and dislike
The first time you fell in love

3. Ask each participant to think of a positive adjective that starts with the
first letter of their own name. For example, if your name is Frederick,

your adjective might be ‘Fabulous’. o
Why you want to be part of the training?

What you think this week will be about?
. Itis good to join in this energiser yourself!

4. Let the participants throw the ball to each other one by one. Each time
someone catches the ball they says his/her adjective & name and the
group repeats the name (‘Hi, Fabulous Frederick!). Do this for one

round: after everybody has said their name go to the next step.

5. In this next round people who throw the ball have to call the adjective &
name of the person they are throwing the ball to. Also do this for one round.

6. The next — optional — round starts the same: people who throw the ball
have to call the adjective & name of the person they are throwing the
ball to, but now the person who gets the ball tells for what organisation
he/she works and what kind of work he/she does.

7. If you feel like after these rounds people still do not know each other’s
names you can practise a little while longer.
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1.3

Ground
Rules

Objectives

>
>
>

>

To share and agree on common conditions

To feel safe and confident in openly discussing sensitive issues

To become aware of differences in individual participants’ needs for
creating a safe atmosphere

To feel encouraged to fully participate, give input and get ownership
about what the participants want to learn

Time
20 minutes

Materials

| 4
4
>

Flip chart
Marker
Tape

Instructions

1.

Write ‘Ground rules’ on a flipchart and invite participants to call out
what conditions they need to feel safe and confident in openly dis-
cussing sensitive issues and to ensure their full participation in the
forthcoming training. Conditions can concern both rules for their
own, other participants’ and facilitators’ conduct as well as rules for
the way of working, how to use the setting/room, etc. For examples
see BOX ‘Extra ground rules’.
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o

. It is important to include some PhotoVoice-specific ground rules

during the training and during the fieldwork. The ground rules for
the fieldwork could also be discussed before you go into the field.
Ground rules that apply during the training mainly concern dealing
with the cameras. You need to cover this before the cameras are
distributed. These include:

» Each camera is registered to a participant

» Only use your own camera

» Turn your camera off during activity

» Put the string around your wrist when using the camera

» Have respect for each other's photos

. If the ground rules are complete according to the participants,

check if all basic ground rules are covered in the list (see facilita-
tors’ notes below).

. Hang the flipchart with the Ground Rules on the wall in a way that

it is visible for all participants during the training. If you move to
another room, take the Ground Rules with you and hang them there.

. If anything happens during the training that is not in line with the

Ground Rules, refer the group to them. You can agree a system of

penalties (like do a dance or sing a song) with the group. Make

sure everybody is okay with the penalty, to maintain a safe space

for the participants.

Add new Ground Rules during the training as required.

In addition to having Ground Rules you may appoint, per day or for

the whole training:

> Atime keeper (this person makes sure breaks and activities start
and end as scheduled).

» An energy monitor (this person keeps an eye on the energy in the
room and indicates when an energiser might be needed).

» A person responsible for the well being of the group (e.g. too
hot, too tired).

» You may need or want others, eg a spiritual monitor (when is it time
for prayer?), a person responsible for the wrap up of the day, etc.
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Rules Extra

Principles to remember:

1. Explainthe need for Ground Rules: because issues discussed or that come
up in the training can be sensitive and personal for some participants. It is
important to have a safe atmosphere so every participant feels confident
to open up and participate fully. You want everyone to participate.

. To make these ground rules work they must become the rules of the

participants, NOT the rules of the facilitator. That's why all rules must
be developed and agreed by all participants.

Here are some of the basic ground rules that always should be included:
Confidentiality: In case of sharing sensitive or personal issues

Never disclose who said what, outside this training room

Listen to each other and give each other enough time to speak up
Respect differences in opinions: ‘We agree to disagree’

Be on time!

Turn cell / mobile phones off or to silent mode

Time management

Active participation

Learn from each other

vV V.V VvV VvV vV VvV VvYY

Have fun!

Block | Getting Started Page 28

1.4 | Expectations

Obijectives
» To establish clear expectations of what will and will not be accom-

plished in the training

» To be better able to tune into individual needs

Time

20 minutes

Materials

» 1 small coloured card per person or Post Its

» Marker

» Tape

Instructions

1. Provide participants with one small coloured paper/Post It and
a marker.

2. Askthem to write down several expectations they have of the training.

3. When they are finished ask them to place the expectations on the wall.

4. In the meantime, see if participants have similar expectations
written down.

5. Help the participants to cluster the expectations into categories (if
possible) and seek clarification if needed.

6. Compare with your training agenda and objectives for the training
and say which topics or areas of interest you will address and which
you will not.

7. For the topics that you will not address, you might want to offer the

participants other ways to obtain the information.
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Note to facilitator

Look out for expectations that are outside the PhotoVoice methodol-
ogy. Emphasise that PhotoVoice is about telling a personal story sup-
ported by visuals, rather than becoming a professional photographer.

Try asking for specific expectations, e.g. a ‘personal’ expectation (get
to know people from other organisations, share my work experience,
to learn from other participants) and a ‘professional’ expectation (to
learn to speak in public, to learn how to use the PhotoVoice method in
my own organisation).
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Aims and Objectives
of the Training

Objectives

» To understand the basic concepts of PhotoVoice

» To understand the purpose of the training course

» To be in agreement with the objectives of the training

» To create motivation for and ownership of the training by the
participants

» To create understanding of what is expected of the participants

» To get an overview of the activities and timeline of the training course

Time
30 minutes

Materials

» Marker

» Flip chart

» Visual - PhotoVoice step-by-step (Block Pre-Training)

Description

Not every PhotoVoice training course is implemented with the same
goals. For example, the PhotoVoice method can be used as an evalua-
tion tool or an advocacy tool. So the content of this activity should be
adapted to the goal of the training.
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Instructions

1.

Ask the participants what they think PhotoVoice is. When the par-
ticipants have nothing more to add, give a good explanation of the
PhotoVoice method. See BOX ‘What is PhotoVoice?’ or use your
own definition.

If this is clear to the group you can explain the aim of the training:
why is it that the participants are here for this training? Why are
they learning this method and what will be done with the results?
You have the option either. to ask the group this question and let
them first answer it, or you can answer it yourself immediately.
After that you provide an overview of the entire workshop agenda,
with daily activities and objectives. For the participants it is important
to understand the broader picture of the whole week of the training.
The concept of PhotoVoice is quite hard to understand (because the
technique is new to most people and the training consists of many
steps) so we suggest you use visuals to support your explanation.
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What is PhotoVoice

PhotoVoice is a method of reflection and reporting that gets messages
across by using photographs. The target group take pictures: they use the
camera to answer a research question, combining pictures with their own (')

individual stories. They formulate answers from their own perspective that
reflect each individual's message. They discuss the messages they want
to present, and based on that the group makes a final selection of pictures
representing the groups opinion and answer to the research questions. In
this way the results (i.e. the pictures) of PhotoVoice are not one individual’s
story, but rather a group’s message. The results of the exercise can be used
for evaluation, in data collection for research, or for advocacy purposes.

Additionally PhotoVoice

» Allows participants to document their lives and concerns from the in-
side and present it to the outside world

» Empowers participants to inform others and speak out on important
issues

» Includes a follow-up plan (exhibition, booklet, posters or otherwise) on
how to use the outputs of the PhotoVoice training, which depends on
the objective of the training

» Aims to share experiences, perceptions and viewpoints between partic-
ipants, to broaden their vision

» Builds the skills of participants in visualisation and research and/
or advocacy

For a visual impression of PhotoVoice watch the clip from

PhotoVoice.org: https://youtu.be/ICTVdcvCUoU
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Block Il
The Basics of
Photography

Learning to understand the basics of
photography and photos by watching,
discussing and using the camera!
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Block Il
The Basics of
Photography

In this block you start to explain several
aspects of photography with the help of
several PowerPoint presentations. These
presentations provide a lot of examples,
which helps the participant understand
concepts that are sometimes difficult.

When you read this guide for the first
time, make sure you open the PowerPoint
presentations: seeing the presentations
next to the guide helps you understand
the activities.

Activities:

What do we see? Perceiving images
Linking images. Find a common story
Composition

Reality, symbolism and an arranged
scene

pON -
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With the first presentation you explain to the group how images can be
perceived: pictures can be misleading and not everyone sees the same
things. In the second presentation this is elaborated upon: pictures are
interpreted in different ways by different people. Furthermore, in this ac-
tivity you go more in depth in how groups of pictures can tell a story. In
the third presentation you explain how certain photography techniques
can make a picture more interesting to the viewer. In the last presenta-
tion in this block you introduce the concept of symbolism to the group.

Note: Choose the presentations that are
suitable for your context (Europe, Asia or
Africa).

The pictures selected in the accompanied
PowerPoints can be used in training be-
cause of user rights. Beware when replac-
ing photos in these presentations: if you
use photos from the internet remember to
check user rights.

You can download all presentations from
www.rutgers.international/photovoice

What do you see?
What is happening in this
picture according to you?
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1.1

What Do We See? Asyouread this guide for the first
L. time, be sure to open the relevant
Perceiving

PowerPoint presentation (Annex
Images 1): seeing the presentations next
to the guide will help you under-
stand the activities.

Objectives

>
>

>
>

To understand how we ‘read’ images

To understand that what you see in an image is not necessarily
what | see in an image

To understand what catches our attention when looking at images
To learn about visual literacy and be stimulated to think beyond the
obvious and the usual

To support the participants in their photographic creativity
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Time 11.2 Linking Images. Remember, when you read this

45 minutes FindaC guide for the first time, be sure

ind atommon you open the PowerPoint pres-
Materials Si‘ory entations (Annex 2), as seeing
» Presentation 1: What do we see? Perceiving images (Annex 1) them next to the guide helps you
» Laptop understand the activities.

> Projector
Objectives:
» To think about the different possible meanings of pictures

» Tolearn how we scan images for meaning, and that this depends on
Definition: Perception .
our culture, background, experiences, age, etc.
» To learn to look for a common theme of pictures together
» To understand that themes can have different associations
» To understand that pictures with different subjects can depict a
similar theme
To understand that pictures together can reinforce a message
» To understand that by selecting and categorising collectively, you

have a very powerful tool of communication

Perception — how we perceive the world — is the result of our brain pro-

cessing the messages delivered by our senses, in this case sight. Our
perception is more than an image or a sound or a smell, it is what we

understand it to be.

v

1. Start the PowerPoint presentation ‘What do we see? Perceiving images’.
2. The presentation speaks for itself, but make sure you understand what
you are going to explain with each slide. An explanation is provided for

o . Time:
each slide its notes and in Annex 1. .
: . . 45 minutes

3. Go through the slides with the group. Do not only present your view, ask

the group what they see. .
" kg P . Yy e tod _ Materials

. Make sure you have enough time to discuss every image. . e .
y ) - , L . » Presentation 2: Linking images. Find a common story (Annex 2)

5. Make sure you hear different perspectives from several participants > Laptop

when discussing the questions in the presentation. .
. . . . » Projector
6. The final slide concludes the presentation with a little summary. Let the

participants come up with the points before you show the slide. This

. . . Instructions
way you can check the participants have understood this activity. 1. Start the PowerPoint presentation ‘Linking images. Find a com-
7. Make sure there is time to answer questions after the activity. ’ mon story’ '

2. The presentation speaks for itself, but make sure you understand
what you are going to explain with each slide. An explanation is
provided for each slide in Annex 2.

3. Go through the slides with the group. It is a very participatory activ-
ity: make sure you involve the whole group.
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4. Make sure you have enough time to discuss every photo. Explain
to the participants that they are sharing their personal views about
the pictures. In giving personal views there is no right or wrong
answer. This also means that there are more possible answers to
the pictures. It may help to ask the group to consider their personal
response to the photographs in silence for a moment before volun-
teering their ideas.

5. Make sure you hear different perspectives from several participants
when discussing the questions in the presentation.

6. The final slide concludes the presentation with a little summary. Let
the participants come up with the points on the slide before you
show it. This way you can check the participants have understood
this activity.

7. Make sure there's time to answer questions after the activity.

Definition: Symbol

A symbol is an image to which we attach meaning — this is useful when
people have a shared understanding of that meaning. Examples: the dove

of peace; emoticons; traffic and safety signage. We'll cover symbols in
more detail in activity 4.

Note to facilitator

As a facilitator it is important to understand the following:

Different people see different things

Information (context) helps us to understand a picture better

An image can become a symbol that helps you to deliver your message
You can use more than one image to explain difficult concepts
Groups of pictures strengthen the meaning in the individual picture

vV Vv VvVvVyvVvyysy

Groups of pictures ‘invite’ us to see the story

What theme do you see in this picture? >

Photo by PhotoVoice participant in Pakistan
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Remember to open the PowerPoint Instructions

presentations when you read this 1. Start the PowerPoint presentation ‘Composition’.

guide for the first time (Annex 3), it will 2. This presentation might be a bit more difficult to explain to the
help you understand the activities. group than the previous ones. Make sure you understand what you
are going to explain with each slide. An explanation is provided for

11.3 | Composition

Objectives each slide in Annex 3.

» To understand the basic rules of composition 3. Go through the slides with the group. Make this an interactive ac-

» To understand how to give attention to the most important part tivity by asking the participants to share what they think or to point
of a picture out certain things. Try to figure out if the participants agree with the

suggestions in the presentation.
4. The final slide concludes the presentation with a little summary. Let

» To understand how to make a picture more interesting

Time the participants come up with the points on the slide before you

45 minutes show it. This way you can check the participants have understood
Can you tell what makes this this activity.

Materials picture interesting tollaoldaid 5. Make sure there’s time to answer questions after the activity.

» Presentation 3: Composition (Annex 3)

» Laptop

» Projector

Note to facilitator

Repeat

Experience has shown that repeat-
ing the points for attention from
this presentation leads to better
pictures. Of course the message
of the picture is most important
in PhotoVoice, but the picture can
become much stronger and inter-
esting if enough attention is paid
to the right composition.

The following aspects of compo-
sition should be repeated through-
out the rest of the training. Every
now and then you can recall this

list from participants and write
them on a flip chart. You can hang
them in the room for everyone to
see them during the course:

1. Lines

Rule of thirds

Make use of repetition and
dominant lines

Negative space

A frame within a frame

Angle

Direction of subject

Light and shade in a photo

w N

© No gk
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I1.4 Reality, Symbolism  Don't forget to look at the

PowerPoint slides (Annex 4)!
and an Arranged ( )

Scene

Objectives

» To understand that there are different ways of visualising what you
want to say

» To understand that symbolism or arranging the scene can create
curiosity about the message of your picture and can help you when
access or consent to people or places is difficult

» To understand that to suggest something visually can sometimes
evoke a stronger image than to show something visually

Time
60 minutes (without extra exercises)

Materials

» Presentation 4: Reality, symbolism and an arranged scene (Annex 4)
» Laptop

> Projector

Instructions

1. Start the PowerPoint presentation ‘Reality, symbolism and an ar-
ranged scene’

2. The presentation speaks for itself, but the concepts can be difficult

to explain. Make sure you understand what specifically you will ex-

plain with each slide. A note is provided for each slide in Annex 4.

Also read the box ‘A little bit more on symbolism'.

Make sure you have enough time to discuss every photo.

4. Make sure you hear different perspectives from several participants
when discussing the questions in the presentation.

w
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5. The final slide concludes the presentation with a little summary. Let
the participants come up with the points before you show the slide.
This way you check if the participants understood this activity.

6. Make sure there’s time to answer questions after the activity.

7. If there is a need for more exercises on symbolism, see the box
‘Additional exercises’.

What do these pictures symbolize for you?

Photo by PhotoVoice participant in the Netherlands
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More on Symbolism

Symbolism can make images more interesting, especially because humans
want to find meaning in things. But what is symbolism and how can you
explain the concept? John Suler explains this very well:

‘Simply defined, a symbol is something that represents, stands for, or points
to something else. We're familiar with the idea of dreams containing symbols.
We're familiar with the idea of “interpreting” dreams. Actually, dreams are a
type of image. Any image may be symbolic and is open to interpretation.

‘Some symbols are universal, some are not. Many people from various cultures
across history would find similar meanings in a particular image. For example
‘a cross’ symbolizes Christianity or a ‘heart’ symbolizes love. It is important
to always add context to your image, if not the viewer might give a different
interpretation to your picture. For example: a picture of a circle can symbolize
unity, eternity, a feeling of completion, marriage, or a feeling of no escape.

‘Interpretations of symbols also can be unique. People from different cul-
tures and backgrounds may find different meanings. For example, colors,
which can be highly symbolic, vary in meaning from one culture to another.
People can also have their own highly personal symbols based on their
unique personality and history. If you saw a baby bird die next to a rose
bush, you might associate roses with death.

‘That's how symbols work — by that very basic type of thought process
known as “association.” We associate this with that. This reminds me of
that. The lines of association generated by a symbol may radiate in many
directions. One way to discover the possible meanings of a symbol is to
free associate. When you see a particular element of a photograph or im-
age, what does it remind you of? What different things do you associate
with it? There may be many possibilities, some of them leading to

more interesting memories, ideas, and feelings than others."

1 Part of Photographic Psychology written by John Suler on Flickr,
https://www.flickr.com/photos/jsuler/2508168451
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Additional Symbolism Exercises

Exercise 1 (5 minutes):
Certain feelings will be easier expressed using symbolism, others will
be easier photographed using real life or setting the scene
Ask a question to the group: when did you last feel very happy?
Answers — a variety of recent or distant occasions
Now ask the group to write down the different things they associate

with happiness. For example:

People who are laughing

Beautiful morning sunlight

Flowers that are blossoming

Being with all your family and friends
Instead of photographing happiness you can photograph things that
make you think of happiness

Exercise 2 (10 minutes):

In this exercise you provide the group with some examples using reality

and symbolism to express a concept:

» You ask your co-facilitator a question, for example: “how would you feel
if you entered a new school where you did not know anyone”

» Your co-facilitator or the participant may answer, “I would feel lonely”.
» In this case you will now photograph loneliness by arranging a scene
(1) and by using symbolism (2) and show the pictures to the group.

» (1) Get a group of participants to stand together as a group and place
one person outside of that group, a little further away. Have the people
in the group look at each other. Have the person on his/her own look at
the group. Photograph the scene.

» (2) Collect a group of pens/water bottles/apples (doesn't matter what).
Arrange all of them nicely together except for one. Place one item sep-
arately from the rest. Take the picture.

> Ask the group if they see the concept of loneliness in the picture and
explain to them why you chose the composition.

» Ask the group if they understand the difference between reality
and symbolism in this example.
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Block Il
How to Work
a Camera

Learning to understand the basics of
photography and photos by watching,
discussing and using the camera!
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Block Il
How to Work
a Camera

To achieve the best possible quality in
their photographs, it is necessary for par-
ticipants to practise how to work with the
camera. In these activities participants
learn about the options on the camera
and they learn how to use these. The
short practice activity supports the mak-
ing of good pictures, so it is wise to not
skip the activities.

Activities:

1. How to work a camera
2. Photography exercises
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I11.1 | How to Work

The PowerPoint presentations
(Annex 5) are crucial to this activ-
ity. Review them as you read this
and amend them as necessary.

a Camera

Objectives

» To have the basic technical knowledge about using the camera; fo-
cus, light, using the flash, movement, replacing batteries

» To feel comfortable using the camera

» To practice using the camera’s and get the desired results

» To experience a photography exercise

Time
60 minutes

Materials

» Presentation 5: How to work a camera (Annex 5)
» Laptop

» Projector

» Cameras (one per participant)

Instructions

1. Edit this presentation before the start of the training.

2. Add the instructions of the camera that participants will be using

to this presentation by cutting and pasting screenshots of its on-

line manual.

Have the PowerPoint presentation ready for this activity.

4. Option: print this presentation for the participants so they have the
camera instructions while they are taking photographs.

5. Ask participants which of them knows how to use a camera or who
even has one. You do this to assess the difference in skill levels.
Pay extra attention to participants who don’t have any experience
with the camera.

w
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10.

Have one camera in your own hands and explain the basic options

such as: on, off, screen, zoom etc.

Hand over a camera (and a camera cover) to every participant.

Before you start explaining how to work the camera emphasize

the following:

» The camera is not theirs to keep

» They are custodians of the same camera for the duration of
the workshop

» They return it at the end of the training and don't lend it to others

» If they use the camera, they should have the safety cord
around their wrist

» They should always ask permission before photographing peo-
ple or their property (consent)

» How to answer when people ask them why they are taking pic-
tures: it will make them feel more comfortable if they have a
sentence ready. For example: “l am part of a PhotoVoice project
in which we use photography to show ................."

> If people don't want their picture taken, they must respect that

decision

Someone wants to borrow their camera: Don't let them!

» Everyone wants to be in the picture: Explain that this is not
possible

» Can't get out of the menu? Switch your camera off and on again

» Your colleague tells you to make a picture or not to make a pic-
ture: You are the boss of your camera

» When you are not using your camera, turn it off to save battery.

Ask everyone to go through the presentation step by step with you

to find out about the options of the camera. While you are explain-

ing the use of the camera it is important the participants listen, but
also look for the buttons on the camera.

Explain they are not to take pictures yet. The next activities are

about exercises with the camera.

v
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11. Make sure you explain the following aspects: 111.2 | Photography Again, the PowerPoint presentation

» On/ Off E . (Annex 6) is central to this activity —
» Battery / SD card entrance xercises review it to determine how many of
» How to charge the exercises you will use and where
» How to shoot to place them in your program.

» Focus

» Playback mode (view pictures) Objectives

» Light and flash To get familiar with the functions and buttons on the camera

» Movement To get used to photographing other people

To experience putting abstract themes into pictures
To experience telling a story with pictures
To be able to communicate and express yourself visually

To have a broad and varied ‘toolbox’ at your disposal with which you
More on Symbolism can express yourself visually

Note: As a facilitator you can use this a system: Connect the serial num- Time

ber of the camera to the name of the participant. Also, you can have a Dependant on your program — the longer the better!
small printed card with rules for the camera or have the participants write

the discussed details in their notebook. Materials

» Presentation 6: Photography exercises (Annex 6)
» Laptop

» Projector

» Cameras

» Markers

» Paper

» Deleting pictures
12. Make sure there's time to answer questions after the activity.

vVvVvyvVvyyvyy

Description

Experience has taught us that this is a very important activity. These
exercises help participants understand photography better; they can
practise working with the camera, shooting and composing of pictures
and putting concepts or ideas into images. The participants really en-
joy it, as they learn the easy camera tricks and gain self-confidence.
Some of them have never taken photos before. Give them time to prac-
tise so the final results will be of good quality. Even for those that have
worked with a camara or have camara’s on their mobile phones, the
activity proves to be supportive.
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Instructions

1.

2.

3.
4. and choose at least one out of d and e.

Have the PowerPoint presentation ready to explain the exercise to
the participants.

In the PowerPoint you find the instructions to all the exercises. The
PowerPoint contains five exercises:
Photography:

a. Flash & Light (30 minutes)

b. Composition (30 minutes)

c. Focus (30 minutes)

Conceptualising:

d. Visualise a VIP (75 minutes)

e. Photographing concepts (75 minutes)
Always carry out all of exercises a,b and c,

Participants of a training
learning how to work their camera
Photo by Karijn van Kakebeeke

Block Ill How to Work a Camera Page 58

5. The exercises do not have to be carried out one after the other. You

are free to choose where in your program you want to carry out an
exercise. You can see in the sample training program (Annex 11),
when you might do an exercise. Of course, if time allows, you can
add other exercises. In the program you will see that the flash and
light exercise follows the theoretical presentation on this topic.
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Facilitator’s Notes

When doing the exercises, facilitators pay attention to the following:

1.

Check up on all participants during the exercises. Ask how they are
doing and check their pictures. Give them feedback in order to improve
their skills and assist them if you see they are struggling.

. Share the participants’ pictures with the rest of the group. You don't

have to share all the pictures, but you want to show good examples so
the rest of the group understand.

. To discuss and evaluate the quality of the pictures the whole group of

participants need to see the photos. Together with the group you are
going to discuss the picture and what can be done better. It is a good
idea to pick some pictures randomly — make sure that during the train-
ing everyone has some of their photographs shared with the group.

The participants must have proper control over their cameras before they
are ready to continue to the next Block.

When you start exercise d or e, remind participants of the three ways to
convey their message:

» Photographing reality: What is happening NOW

» Photographing symbols: to show an IDEA/CONCEPT/THEME

» Posing the setting: photographing an arranged scene
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Block IV
Research
Question

Identifying the link between PhotoVoice
and the research question by individual
reflection.

Block IV Research Question
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Block IV
Research
Question

The fourth block focuses on the research
question for your PhotoVoice training
(see Pre-Training, Preparation). It is cru-
cial for the outcomes of the training that
participants understand this question
and are able to answer it. In this block
some activities are provided to explain
the research question and to stimulate
participants to come up with well-con-
sidered and diverse answers that are per-
sonal and authentic.

Activities:

1. Discussing/developing the research
question

2. Critical thinking (How would you an-
swer the question?)

3. How to convey your message through
a picture
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IV.1 | Discussing/Developing Note: choose 1a or 1b

. according to your needs
the Research Question ™ ~° "2 -\ -

trainings the research
questionwill already be clear before the training starts (see Pre-Training,
Preparation). However, you may also choose to formulate the research
question with the participants during the training. For example, if the
method is intended for use as an advocacy tool it may be worthwhile
involving the participants in the development of the research question
so it matches their advocacy goals or those of their organisation.

Option 1a provides the approach to use when the research question

is already clear, and Option 1b focuses on how to develop a research
question with your participants.

1a. Discussing the Research Question

Objectives

» Participants understand the research question they are going to an-
swer through PhotoVoice

» Participants understand the key concepts of the research question

» Participants understand why the question has been selected

Time
30-60 minutes

Materials
» Flip chart and marker pens
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Instructions

1.

Explain the wider context of the training (e.g. a program, an evalu-
ation, an advocacy strategy) so it is easier for the participants to
understand why the research question was chosen.

Define any key concepts in the research question that might be
complicated or hard for the group to understand. For instance, if
the question is ‘Why is it important for you as a young person to
have access to youth friendly services?’, the primary key concept
would be ‘youth friendly services’, and other key concepts would be
‘access’ and ‘young person’.

. Brainstorm with the participants what these concepts mean and

write their answers down on a flip chart. Do this to make sure
everyone understand the research question in the same way. The
exercise also helps the group to learn from each other and widen
each other’s perspectives. At the end of the brainstorm, make sure
the group agrees on the meaning of the concepts.

. Always check with the group if there might be other words and/or

concepts within the research question that need to be discussed.

. Check whether the question is relevant to the group, and whether

they are able to provide answers. However, do not let the partic-
ipants answer the questions in plenary because they really need
to come up with answers for themselves individually and not be
influenced by others.

. Rephrase the question if it is not sufficiently relevant, or if it can be

phrased more clearly.

. During the next activities keep checking if the participants under-

stand the research question by asking them for the answers they
came up with.

. Make sure the participants understand that the answers to the ques-

tion apply to themselves: that they should be personal answers.

OR...

Page 65 Block IV Research Question



1b. Developing the research question

Objectives
» To phrase a research question relevant to the participants that fits

with the objective of the training course

» Participants understand the research question
» Participants have a common understanding of the key concepts of

the research question

Time
60 minutes

Materials
» Flip chart & marker

Instructions

1.

The subject of your research question may be completely open, or
it may already be restricted by your program. For example, Pho-
toVoice can be used as a research tool to find results of a broader
program. In that case make sure that the participants know and
understand the wider program and the goal of the PhotoVoice
training within that program.

The following steps you can do as one group, or you can break into
smaller groups for some steps. However, the final decision on the
research question should be made by the whole group.

Ask the group to pick a topic of concern: what do they think should
get attention?

Freely associate around this topic of concern. Write it down on a
flipchart so all the participants can see what they have come up
with so far.

Then narrow down the topic with the group: what is the key concern?
Start listing some options of questions with the group. Make it
an open question, not one that can be answered yes, or no — use
why and how.
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10.

11.

12.

13.

Let the group select one question. Check if this is relevant and fits
within the objective of the training. Rephrase it if necessary.

With the group, identify the key concepts within the question. If the
question is, ‘Why would you as a young person engage in sexual ac-
tivities?' then the key concepts are: young person, why engage and
sexual activities. Brainstorm with the participants what they think the
concepts mean and write their answers on a flip chart. This is to learn
from each other and widen each other’s perspective. After the brain-
storm make sure the group agrees on the meaning of the concepts.
Always check with the group if there might be other words and/or
concepts within the research question that need to be discussed.
Check whether the question is still relevant to the group, and
whether they are able to provide answers. However, do not let the
participants answer the questions in plenary because they really
need to come up with answers for themselves and not be influ-
enced by others.

Rephrase the question if needed (when the question is not rele-
vant enough, or if the question can be phrased in a way to make its
meaning clearer).

During the next activities, keep checking if the participants under-
stand the research question by asking them for their answers.
Make sure the participants understand that the answers to the ques-
tion apply to themselves: that they should be personal answers.

Note to facilitator

Developing a research question

Re-read ‘Pre-Training, Preparation’ on how to develop a research ques-
tion and what is important in phrasing a good PhotoVoice research
question. Remember, good research questions for PhotoVoice will:

» Be personal (include the word ‘you’)

» Focus on one issue

» Have more than one answer

» Be specific, not too broad
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IV.2 | Critical
Thinking
Objectives

» To brainstorm possible individual answers to the research question

» To enable participants to reflect on their own ideas and opinions re-
lated to the research question

Time
90 minutes

Materials
» Flipchart paper and marker pen
» Notebooks and pens

Instructions

1.

2.

Write the final research question on the flip chart and hang it on
the wall.

Explain the objectives of the exercise and ask the participants
to think for 30 minutes to come up with possible answers to this
question. Have them write them down in their notebook. There’s no
maximum of answers. Yet, participants need to come up with at
least 3 answers.

Emphasize participants should not be talking to each other because
the answers should be really about themselves. They should not be
influenced by others. Also emphasize that there are no wrong and
right answers.

Walk around during this exercise and ask the participants individu-
ally what they have come up with. In this way you can check if they
understand the research question.

After 30 minutes gather the group and divide the group in pairs of two.
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6. Explain the next exercise to the group (see step 7). It can help to

give a short example of an interview. You can choose a participant
to interview about a topic preferably not related to the research
guestion. For instance, ask a participant about their favourite sport
or hobby (see the box, probing).

You: “What is your favourite sport?”

Participant: “I like soccer”

You: “So what do you like about soccer?”

Participant: “I just like watching it

You: “And why do you like watching soccer?”

Participant: “I like to follow the matches of my favourite team.”

You: “But why do you want to follow the matches of your favourite team?”
Participant: “l would like to see live if they win so | can celebrate with
my friends”

And so on.

The two participants within a pair will interview each other. One
participant (the interviewer) starts by asking the other (the in-
terviewee) the research question. The goal of this interview is to
probe, to get more detailed information about the answers than
the other participant gives. It is the role of the interviewer to ask
the questions so the participant interviewed will think critically and
comes to more detail about his or her own answers. The interview-
er can do this by asking questions like ‘Why, ‘What’, ‘When’, ‘Who’
etc. Both participants should make notes during this interview.
The facilitator must motivate the participants to think beyond their
regular answers.
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9. Each participant gets to be the interviewer for 20 minutes. After 20 IV. 3 | How to Convey Your
minutes the roles will turn around.

10. In the meantime the facilitator walks around and talks to each
pair. Find out what their answers are and figure out if they have

Message in a Picture

understood the exercise. Do they have answers that would link to Objectives

the research question? If not, try to ask questions for as long as » To think of possibilities of symbolism to represent the answers

needed until the participant understands. » To think about possibilities to arrange a scene to create the image
11. After 40 minutes of interviewing everyone joins the group again.
12. Conclude this exercise by asking if there are any questions. Share Time

what stood out for you as you walked around and talked to the 45 minutes

participants. Discuss this with the group. This way the participants

gain new insights on how to get their answers to a level that is Materials

more in-depth and interesting. » Notebook

> Pen

Participant in Indonesia reflecting her own ideas and experiences on the research question.

Instructions

1. In this activity participants work individually to come up with im-
ages to reflect their answers. Read the box ‘Making a mindmap’ as
you might want to include it in this exercise.

2. Letthe participants think of two possible images they can take for each
answer they came up with in the previous activity (critical thinking).

3. They can come up with many different images, but make sure they
come up with images that it is possible to photograph. Explain the
environment they will take photos in and explore its possibilities
and limitations.

4. Remind the participants that they don't have to stick to reality, and
that pictures can even be more interesting when using symbolism
or arranging a scene (Presentation 4).

5. Remind the participants that their pictures can be strengthened by
their captions, so the pictures do not have to contain completely
universal symbols that everyone understands. Participants can use
personal symbols.
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6. Walk around and check how the participants are doing. Ask random
participants to share their idea with you. By doing this you can test
if they understand the exercise and you can help them think about
symbols with their answers (by asking questions). Pay extra atten-
tion to participants who have a hard time coming up with ideas. You
can give them ideas or tips to inspire them.

7. End this exercise by asking some of the participants to share
their ideas.

8. When there are participants that have no ideas, you can reassure
them that inspiration will come during the field work so there's noth-
ing to worry about.

9. Advise participants to take their notebooks away with them for the
evenings, when they can jot down new ideas as they continue think-
ing in images.

Making a Mindmap

For some participants it may help to make a sort of mindmap of what

answers and images they came up with. An example is shown in Annex 7.

This is how it works:

1. Give the participants a big piece of paper

2. Make them write down the research question in the middle (inner circle)

3. Around the research question the participants can write down their
answers to the question (second circle)

4. After that the participants can write their ideas for images next to their
answers in an outer circle.

This is one way to get an overview of answers and ideas for images, that

participants can bring into the field while taking the pictures and can help

them structuring their thoughts.
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Block V
Fieldwork

Answering the research question by
taking pictures, starting the individual
selection process and making captions.
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Block V
Fieldwork

In this block it is time to turn all the pre-
vious activities into action! The partici-
pants go into ‘the field’ to take pictures
that reflect their answers to the research
question. This block will prepare the
group for taking the pictures correctly,
working with consent forms and address
other practicalities.

Activities:

1. Preparing fieldwork
2. Practicalities around fieldwork
3. Doing fieldwork
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Objectives
» To provide a place where the participants can take pictures as freely

as possible

Time
Far in advance of the workshop

Materials
n.a.

Description

‘The field' can be anywhere: it can be the communities of the partici-
pants, a market, a park, a clinic, etc. It is important that the place you
visit is somehow linked to the research question. It is useful to organ-
ise this in advance for several reasons:

1.

If the group knows in advance where they are going to take pictures,
they can take this into account when coming up with ideas forimages
In order for the participants to take pictures freely it is good to seek
permission from the relevant persons in advance. For instance, if
you are going to take pictures in or around a school, first explain to
the headmaster what you are planning and ask for permission. Do
the same with the head of a clinic or a community leader.

Consider the need for consent forms: if anyone who is not a partic-
ipant is to appear in a photograph they must sign a consent form
agreeing to its use. See information on consent in the Pre-Training
block and Annex 9

If you know where you are going in advance you can already arrange
transport and refreshments if needed.

When selecting a field location a few things should be taken into account:

» It should be an environment where the participants can walk safely
without being harassed in any way. Walking around with a camera
attracts attention in some countries and people asking where the
participants got the camera can be uncomfortable for participants,
or restrict them from taking pictures.

» The field can be anywhere, but should provide a variety of possibili-
ties for pictures. A small and dark clinic is not the ideal place to go to
take pictures!

» Look at the weather forecast. If it rains, participants are less moti-
vated to walk around and take pictures, and also the cameras can
be damaged by water. Choose a location where the participants can
take pictures inside as well as outside.

» Stimulate participants to shoot both reality and symbolic pictures.
Some locations might stimulate the participants to use symbolism,
because reality pictures are harder to find.

Choose to visit two locations to ensure variety in pictures. Participants
can be motivated by a visit to a second location if they cannot find
good images in their first location.



V.2 | Practicalities Around 5. What is important for the fieldwork is that participants do not forget
the research question and their answers, so ask the participants to

Fieldwork bring their notes.
6. If the participants will work in groups, warn the participants not to

Obijectives take pictures of the same scene all the time, otherwise you will have
» To inform the participants about the process during and after the plenty of similar pictures.

field work (including what is going to happen with all their pictures) 7. Askthe participants to charge their cameras before going into the field.
» To inform the participants about practical issues around field work 8. Conclude with a short summing up of what the participants need to
» Toincrease the chance the pictures taken during field work are useful think about, and answer any remaining questions they have.
Time
45 minutes
Materials

» Presentation 7: Getting started (Annex 8)
» Projector
» Laptop

Instructions

1. Before starting, there is some information in the
presentation you might have to edit, including:
a. Times (departure, lunch, etc.)

b. The research question
c. Number of pictures that will be selected

2. Show the edited presentation and walk the
group through the slides.

3. Make sure you understand what you are going
to explain with each slide. An explanation is
provided for each slide in Annex 8.

4. Remind them of the importance of the consent
forms and the need of them being filled out (for
explanation about consent see Pre-Training:
Preparation activity 3 and slide 6 in Annex 8).

Photo by Karijn van Kakebeeke
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Objectives
» To take photos representing the participant's answers to the re-

search question

Time
240 minutes (minimum)

Materials

» Cameras, including memory cards, batteries and chargers
» Notebooks of the participants

» Optional: the mind map from activity 3 in Block IV

» Optional: checklist (see facilitator’s note)

Instructions

1.

w

The group can all go to the same field location, or split into two if you
can visit two locations. One group can visit the first location and the
second group the other location and halfway the groups can switch.
In this way the locations are not too crowded with participants.
Whether if you have one group or two, make sure there is a facilitator
present (if possible, in some countries this might not be desirable).
It is also very useful to bring a contact person from the participants’
organisation. This person can arrange permission of relevant per-
sons to take pictures in certain areas.

The participants work individually during fieldwork.

Walk around and ask the participants how it is going. Give them
time and space to take pictures, but also check if they need extra
help. Look at their pictures to see if there are no camera issues.
Remind the participants that pictures are more attractive when they
take the following into account:

a. Be patient!

b. Focus on the object

c. Stand still, elbows in!

d. Composition

e. Using symbolism

f. There's much more to take photos of than people and flowers

g. Toremember: They are artists now, no more selfies!

Halfway through the activity gather the group and discuss in ple-
nary how the participants think it is going. Ask them if they find it
difficult or easy, if they have many pictures or not. In this way the
group can help each other and you can observe who might need
some extra help.

To help the participants you might want to hand out a checklist for
the fieldwork:

1.

What do we see in the picture?

2. What does this represent?
3.
4. Remember you can choose:

How does this answer the research question?

Reality, symbolism or an arranged scene, zoom in
Pay attention to:
a. Composition:
» Lines
Rule of thirds
Repetition & dominant lines
Negative space
A frame within a frame
Angle
Direction of subject
» Light and shade
b. Focus
c. Movement
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Facilitator’'s notes

Block VI
Selection
Process

Optional: Second round of photographs

If there is enough time in the training you can to do a second round of
fieldwork: after the first round (described above) you discuss the re-
sults with the participants and ask them questions about the pictures.
This is especially valuable if you could not go with the participants into
the field, because:

1. You can detect camera issues, for example, the flash has not
worked or a participant has not understood issues with light (too
dark or too light) etc.

2. By asking questions about the picture, the research questions get
reinforced, and better understood. It is likely the second batch of
pictures will be much more focused and creative and divers

3. By asking questions about what they tried to say with their picture
and how they portrayed their message, you can probe them to en-
rich their visual language.

Categorizing the pictures, making the
group’s final selection, and finalise the
captions.

Of course, if you are in the field with them you can do this during the
fieldwork.
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Block VI
Selection
Process

In this block the selection process starts.
This creative, critical block takes, de-
pending on the training and participants,
approximately one and a half days. It mo-
tivates each participant to look back at
their pictures and select the ones that
best reflect their answer to the research
question.

Activities — The five stages of selection:

Individual selection and captions
Sharing individual selection
Making categories

Top three categories

Final selection

akrwn -~
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From what could be as many as 30 pictures per participant, we want
to end up with about 20 for the whole group. This selection process
is needed to make a thorough analysis of which pictures best reflect
the group's opinion. Someone viewing the PhotoVoice results won't be
able to focus on more than around 20 stories.

The selection process consists of several separate activities, in which
participants have to work individually as well as all together.

Discussing the individual story behind the picture.
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VI1.1 | Individual Selection

& Captions

Objectives

» To select the five best and most relevant photos of every photographer
» To find out the story behind each of those five photos

» To write captions for every photo

Time
30 - 45 minutes per person

Materials

> Laptop

» SD- card/ USB camera cable from photographer

» Blank PowerPoint presentation (or other document in which you
can contain the photos and captions)

» Printer

» Ink (colour and black)
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Instructions

1.

In this activity each participant has a 45 minute activity with (one
of) the facilitator(s) to discuss the final selection of photos. This
is a rather intensive activity, for both photographer and facilitator.
Before sitting with the facilitator, each participant must have se-
lected their best 15 pictures from the whole bunch they have made.
For some participants it is hard to make a final selection. You can
give them the following guideline to support them:
» What do we see in the picture?
» What does this represent?
» How does this answer the research question?
Have the participants write the answers to these questions
down for themselves. According to these questions it is easier
for them to select the best 15.
The goal of this activity is to have the five best pictures &
captions, the most relevant to the research question, accord-
ing to the photographer.
If you are facilitating this training together with a co-facilitator, it is
best to make a timeframe of who is sitting with what facilitator at
what time. Both facilitators can sit with photographers in parallel
activities.
Before you start this activity, make sure you have the time and
space to have a calm and confidential conversation with the pho-
tographer. Make sure you have a translator if needed.
Make a folder with the name of the photographer on your laptop.
Upload the selection of the photographer into this folder. You keep
the selection of photos.
Make a PowerPoint, or another document in which you can easily
save the pictures and the captions. Include the full name of the
photographer, age and city (and, if relevant, the organisation the
participant is involved in).
In this activity, the photographer is going to give background in-
formation on the photos they have taken. Decide on how you can
capture the story as completely as possible. For some people this
is typing, for others prefer writing.
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10.

11.
12.

13.

14.

15.

16.

17.

Some photographers find it hard to make a choice or find it hard
to explain why they took certain pictures. If it is hard, use the three
questions above (2) as a guideline.

Ask as many questions as you need to until you have all the infor-
mation behind a picture, and it is clear to you why the participant
took that photo.

Make sure the caption is complete; that it tells enough about the
picture and the participant, but is not too long. Save the full-length
version of the caption first. Afterwards you can always edit it to a
shorter version.

With the photographer, go through all the pictures this way.

With the photographer you select the five pictures most relevant
to the research question. This means it is not always the most
beautiful picture! At this stage of the activity, it is quite possible
that the facilitator and the photographer disagree. Pictures need to
represent the individual's answer to the research question, so if the
photographer picks pictures and stories that are not representative
or relevant try to lead them back to the question.

Immediately save the pictures to the chosen document and write
the captions. You could do this later, but the details of the captions
are easily forgotten after discussing so many pictures!

Ensure that both facilitator and participant agree and understand
the caption, as the participants will present his/her pictures to the
group, telling the story with it.

When there are people in the picture, check with the participants
if the informed consent form was signed. Take the consent form
and make sure the consent form has a clear link to the picture. No
consent means you can't use the picture.

Do this with every participant. This activity is finished when you have
all five selections of every photographer.

Bear in mind, it is not about a beautiful picture, it is mainly about
the story belonging to the photo.
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Facilitator’s note:

What Do We Mean With Selecting The Best Pictures?

It is important for participants to realise:

» The most beautiful picture is not necessarily the strongest picture.
It depends on the meaning of the picture and the story with it.

» The exercise is to select the pictures because of their meanings, the
ideas and experiences they represent. Participants should decide on
the various meanings and not select similar photos all with the same
message. On the other hand, participants can select pictures that
show different visual expressions of one meaning. The facilitator is
an important guide in this process and must look for a balance.

The facilitator needs to remember the participants should make the final

selection. In the eyes of the facilitator this may mean that some strong

stories and pictures are lost. Ask the participants whether you are al-
lowed to use those picture for other purposes, or as annex to the report.

After this activity

18. Make a presentation of all participants’ selections of five pictures.
(Have another look at the example presentation.)

19. Drag the pictures into the PowerPoint. Copy/write the captions in
the ‘notes’ area in PowerPoint, the text area underneath the slide.
This way of saving is the least time consuming and helps in mak-
ing the final selection.

20. When you are ready, print all five pictures and their captions for
each photographer on regular paper (preferably in colour). The par-
ticipants need this in the activity, Making Categories. You can hand
the papers to the participants after the next activity where they
have to present their selection.

Block VI Selection Process Page 90

V1.2 | Sharing Individual

Selections

Objectives

» To share the five most relevant pictures and stories with the rest of
the participants

» To find out if pictures and stories are applicable for the whole group

Time
15 - 20 minutes per person

Materials

> Laptop with PowerPoint presentation with individual selections of
all photographers

» Projector

» Prints of all individual selections

Instructions

1. Introduce the presentation of the selections of five best pictures of
all participants

2. Have the participants present and explain their five pictures one
by one. The participants can have no longer than one minute per
picture. The participants can present their pictures according to the
following questions:

» What do we see in the picture?
» What does this represent?
» How does this answer the research question?

3. Tell the other participants that they have to keep a record of the
meaning of the pictures from the presenting photographer. They
have to decide for themselves if the picture and the story are also
applicable to them.

4. It's a long activity, so prepare the participants beforehand. Also, it's
good to have a 5 to 10 minute break after every 20 or so pictures.
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After this activity: VI 3 Making

5. Hand the participants the print of their five pictures and captions. .
They need this in the next activity, where they are going to make Catesorles
categories.

Objectives

» To group pictures

» To have the group work together

» To have the group come up with collective categories

Time
60 minutes

Making categories.

This activity in crucial! It determines the final effect, influence and strength
of the result of the whole training. All though this categorizing activity is a
process of the participants, not all groups will be able to make categories
by themselves.

The facilitator should always have thought of categories and stand by
to encourage, ask questions, give direction and be ready to support the
participants at any time. The facilitator must judge whether the group can

do this by themselves or not, and when to intervene if needed. Alongside

the process of the group, the facilitator should make sure:

» The categories must always be linked to the research question

> Everyone's voice is heard

» To probe the participants to ensure the categories represent a collec-
tive experience:

VOICE = Voicing Our Individual and Collective Experience
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Materials
» Sticky wall (or other methods to attach all the pictures to the wall)
» PowerPoint prints with picture and caption of all the participants

five photos

Instructions

1.

2.

All participants have their PowerPoint printouts of their five pictures
and captions.

Tell them in this activity they are going to decide categories for all
the pictures they have seen. These categories should be regarded
as different to the research questions. Ask if it is clear to everyone
what ‘categories’ are. If it is hard, give the group an easy example
(bike, car and airplane = transport methods). The group has its own
perspective on the subject and the theme, so it is important to let
them do it. However, this exercise requires analytical skills and as
facilitator you should ask questions to ensure you do not end up
with categories that are too broad, to vague, overlapping, or (most
importantly) not answering the research questions. It is the respon-
sibility of the group and the facilitator together to develop clear and
interesting categories, as the categories are the backbone of the
final presentation/exhibition.

Ask the group to work together. Have them put their five photos up
on the sticky wall one in turn.

Every participant can decide for each photo if the photo and the
caption are in line with a category that'’s already on the sticky wall.
If so, then the participant moves the picture to form a group. If not,
the participants can start a new category.

When all pictures are on the sticky wall, ask participants to work
together to see if everyone agrees with the categories and if there
are any changes to be made.

Ask the participants to name the categories. You assist in this
process. It is the group’s decision, but always have your own ideas
ready if you see the process is going awry. Remind participants that
the categories must always relate to the research question.
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7. When all categories are made, give the participants the opportunity

to re-categorize. Ask the following questions:

» Do we all understand the categories?

» Do the individual pictures match the category?

» |s there someone who wants to change something?

8. To conclude, see if you agree with the categories made by the par-
ticipants, and if the pictures with captions are in the right category.
Remember that it is about the message of the participants so don't
be too directive if you want to change something. The facilitator
should however ask clarifying questions if he/she thinks there are
misunderstandings or different opinions. Photo by Karijn van Kakebeeke
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Vi.4

Top Three
Categories

Objective

>

>

To find out which categories are most valuable to participants in
relation to the research question
To create a ranking in categories

Time
30 minutes

Materials

>
>
>

Sticky wall
Prints of pictures and captions
Flip chart and marker pen

Instructions

1.

The participants will rank the categories by their level of importance.
It is a critical step, enabling the group to demonstrate their shared
major issues, and which issues are more or less important. Without
this ranking, the relative importance of the issues will not be clear.

Have the participants sit with their backs to the pictures. It is impor-
tant that they forget about the pictures for now (especially in what
categories their own pictures were), and just think of the categories.

. Write all the category names on the flipchart, if possible in more

than one row, to emphasise that their order is random.

Ask the participants to write down the three that they think are the
most important categories in answering the research question. Ex-
plain that some categories might have many pictures attached to
them, but this does not necessarily mean they are the most impor-
tant. The most popular category might be the most obvious answer,
or the easiest to photograph.

Explain there is no right or wrong: it is about personal experiences,
feelings, opinions.
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. Give everyone a minute or so to write their own answers in their

notebook, so they won't be influenced by one another.

. When everyone has made their choice, count the votes for each

category.

. Read out the final score and discuss this with the participants.

» How do they feel about it?
» |s this a true reflection of the group in relation to the research
question?

. With the group you will determine the final number of categories

for the exhibition. This depends on the goal of the exhibition: If the
exhibition is to spur change in policy, it is important to have few
categories, strengthening the group’s opinion and impact. To show
a range of impacts or effects in the exhibition? Then you can in-
clude many categories. Don't make the exhibition too large. Several
pictures will be selected for each category, so have no more than
five and seven categories. A category can have only one picture.
Make the priority of the categories clear in the exhibition.

Note: There is a likelihood that the lowest ranked categories will not
be selected and appear in the final output/exhibition. This is no prob-
lem. In a narrative description of the process or description of anal-
ysis, these categories can be mentioned as less important factors.
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VL5

Final
Selection

Objective

» To reach collective agreement on the categories
» To decide which pictures to exhibit

» To work together as a group

Time
60 - 90 minutes

Materials

>

Sticky wall

Instructions

1.

w

Ideally, this process should be led by one of participants. He or she

should be looking after the group’s opinion.

Check the group is happy with the decision on what categories to

include in the exhibition.

Start with the category rated first and work your way down the list.

Separate the selected categories and their pictures from those that

were not selected. Don't take the non-selected pictures off the wall yet.

You never know if you might want to include one of those in the end.

Explain how the participants should select pictures for the selected

categories. Discussion needs to be well facilitated and decisions

should either be unanimous, or democratic (a majority). Pay atten-
tion to the following:

» Variety in message: Tell the participants they have to pay atten-
tion to the captions. In the selection, participants need to think
about the variety of issues that fall under the category and try to
capture that. Again, it is not about the best picture, it is about the
strongest message.
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» Variety in pictures: A good exhibition will have a variety of pic-
tures (symbolic, portraits, landscape etc.) The number of pho-
tos selected depends on the breadth of the categories (a gener-
al category or more specific). Take into account the exhibition
should have no more than 20 - 25 pictures in total.

. It is not always necessary to have the same number of pictures in

each category, one picture in a category may be sufficient. Select up
to 20-25 pictures ensure every participant has at least one picture;
they will otherwise be very frustrated. If someone has no picture in
the selected categories, the individual and the group should see if
any of their remaining pictures would fit. In the final selection you
can swap pictures if necessary.

. Explain the non-selected pictures are not bad pictures and might

still be used or mentioned in a report, though not as a major out-
come of this research question, or in the exhibition.

. By the end of this activity, you will have achieved the final collective

selection of this PhotoVoice training course! Focus some attention
on this. Determine whether participants are happy, proud, relieved
etc. If the energy is good then end the activity here. If you feel par-
ticipants are somehow not satisfied with the final selection, try to
figure out why. Have time for discussion and more explanation of
the final selection if needed.

Page 101 Block VI Selection Process



Block VII The Exhibition

Page 102

Block VII
The Exhibition

Create awareness with the results by
organizing an exhibition for stakeholders

Page 103 Block VII The Exhibition




Block VII The Exhibition
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Block VI
The Exhibition

This block is optional but highly recom-
mended. Organising an exhibition at the
end of the week is a nice way to close the
course for the participants: they can see
the results of their work and immediate-
ly create awareness by showing others
as well. If you choose not to organise an
exhibition it would be gratifying for the
participants to think of some alternative
conclusion to the week (printing a book-
let, for example).

This block is not a training activity, but
here are some tips on organising a suc-
cessful exhibition.

Activities:

1. Organising an exhibition
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VI I . 1 Orgd nisi ng The exhibition can take different forms. It depends on how you display the
ag =g ictures, who your audience is and where you organise it. In this ‘activity’
an Exhibition pee e S : s e

instructions are provided to organise an exhibition, but feel free to adjust

it to suit the circumstances of your training and the venue.
Objectives

» The exhibition provides the opportunity to show the message of the
group to a certain audience

> To convey the message of the participants to a selected audience Time

» To create a feeling of celebratory closure » 180 minutes for producing the materials (with 2 people)
> All participants see the results of their work displayed » 60-120 minutes to set up the exhibition (with the group)
> The results can be shared more widely, if appropriate » 60-120 minutes for the exhibition

» The participants’ selected photographs

» Laptop

» (Photo)printer

» A4 photo paper (for pictures)

» Smaller photo paper (for captions)

» Cord and clips or tape

» Laminator and A4 laminate plastic (optional)

» (By laminating the pictures with their captions, and
where relevant the explanations, the pictures are pro-
tected and the result can be used for a long time with-
out being damaged.

- '

Exhibitions give participants a huge feeling of empowerment.
Through an exhibition you can present the important message
of the group and create awareness by reaching out to important
stakeholders

Photo by Karijn van Kakebeeke
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Instructions
1. If you have decided to organise an exhibition at the end of the week
there are some things that need to be arranged in advance:

» Avenue should be booked. Make sure it is suitable for the display of
the pictures (enough blank walls, permission to hang/fix things to
the walls, etc.), access etc.

» Invitations have to be send out

Provide drinks and snacks
» Possibly a per diem for visitors (this might be necessary in some
countries)

v

Block VII The Exhibition Page 108

Photo by Karijn van Kakebeeke

2. Print the pictures and the captions. It is up to you what type/size
of paper you print the pictures and if you want to laminate them.
You can do this on your own as a facilitator or ask for help from
the participants. Do not underestimate the amount of work printing
and laminating fifty photos and captions can be! It will take about 5
hours to prepare a nice exhibition.
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3. As well as showing the pictures, it is recommended you include
some explanatory text in the exhibition. For instance you can print
some pages with:

An explanation of the project

An explanation of PhotoVoice

The research question

Introduction / profile pictures of the participants.

Summary of the findings

Possible logos and names of any donors
Ask the participants to write these texts, or if there is time, even
organise a session to discuss what exactly should be in the text
(especially regarding the summary of the findings).

4. Prepare the exhibition room. Participants will have good ideas
themselves, so leave it up to them. But you can give them some
useful tips and tricks:

» Hang the pictures at eye level of the visitor (not too high, not
too low)

» The same goes for the captions

» Balance the display, evenly spread across the room, ensure it is
well lit and aesthetically attractive.

5. Give the participants an important role during the exhibition: they
can show the guests around, explain the(ir) pictures, officially open
the exhibition, give a speech, take pictures, et cetera. It is their ex-
hibition after all.

6. Itis possible to include some aspects of the closure of the training
(see Block VIII, below) in the exhibition, like presenting certificates
and gifts.

vvvyVvyyvyy
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Block VIII Closure
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Block VlII
Closure

This last block of the PhotoVoice training
focuses on ending the week by thank-
ing the participants and making sure
everything is arranged and clear for any
possible follow-up to the training.

This block does not contain any training
activities, just a description and sugges-
tions of how the week can be closed. Of
course these suggestions can be used as
you, the facilitator, see fit.

Activities:

1. Closure
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Objectives

» To provide the participant with a memory of
the week

» To ensure that participants have everything
they need for possible follow-up

» To evaluate how the training was received, so
you can increase your skills as a facilitator
and improve the training for future courses.

Time
30-60 minutes

Materials

» USB (1 for each participant)

» Laptop

» Printed pictures (group picture, profile picture)
» PhotoVoice certificates

Description
There are three priorities when closing the week: Giving recognition
to the participants, arranging follow-up and conducting an evaluation.

Recognition for participants

To thank the participants and reward them for their hard work it is
nice to give them some acknowledgement of their participation in the
training. You could print and hand out a certificate to each participant.
See Annex 10 for a sample certificate. As well, or instead, you could
give them a small present, like a group and/or profile picture or a
souvenir from your country. You can do this when all the other Blocks
are finished, or incorporate it into the exhibition (Block VII) to put the
participants in the spotlight.

Certificates is the crown of their week of PhotoVoice experiences for many participants .

Arranging follow-up

After the training, all participants should know how their final product

is going to be used, and how they themselves can start using it. The

PhotoVoice training courses Rutgers provided had different kinds of

follow-up activities:

» In Uganda this led to the development of a booklet with all the re-
sults and to an exhibition at a national advocacy event. The young
people involved in the training presented their pictures to policy
makers at the event and help distribute the booklet.



In Indonesia the young people that participated in our training
course started to train other young people in districts all over Indo- An nexes

nesia to pass on their skills.

In Tanzania, an advocacy booklet was procuded on back to school
policies for pregnant girls You can download all presentations from
In Malawi, where the results of the work of peer educators was pre- www.rutgers.international/photovoice
sented through photovoice, was the laminated pictures were used
in new communities to explain to program, and for new peer educa-

tors, to inspire them

Make sure the participants have all the materials they need to con- Annex 1:
duct follow-up: ask them what they need. For instance, you can Presentation 1: What do we see?
provide them with a USB/ flashdrive with support documents, like Perceiving images
this guide, the presentations of the training and the end results in Annex 2:
high resolution. Presentation 2: Linking images
Annex 3:
To close the training you can end with an evaluation. This evaluation Presentation 3: Composition
should help you find out if the training matched the needs of the Annex 4:
participants, how you did as a facilitator, and how the activities were Presentation 4: Reality, symbolism and an
received. You can use the evaluation to improve your own skills as a arranged scene
trainer, to improve the PhotoVoice training in the future and to deter- Annex 5:
mine what, if anything, the participants need from you as some form of Presentation 5: How to work a camera?
Annex 6:
Presentation 6: Photography exercises
Annex 7:
Mind map
Annex 8:
Presentation 7: Getting started
Annex 9:
Sample Consent Forms
Annex 10:
Sample Certificate
Annex 11:

Sample 5-day training program
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A.l

Perceiving images

What do
We See?

Wou can actually influence your
interpretation, the which

suggest a depth of field in the image.
Hiowweves the Cotve 15 in fact a flat, T
Smensicnal draming.

thnge the disgonal Ines in the cube

How do we understand
what we see?

Does this also mean that
what you see, is always what
you ; illy aee?

Presentation 1: What do we see?

What is the fron side of the cube?

What do ou see hene

And here?

\Whait ga you see hene?

What's hagpering here?

What do pins s Pare?

And what's hagpening here?

So what can you say
about the images we just
looked at?

gty bk Vo s e b v

Annexes
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A.2 | Presentation 2: Linking images

+ When e look .8 phaogragh.
‘el codes,
ingy than = recogeise aed help s 3
et anc s the phatogpaph

= What these oo are depencs on our cultu,
P ————)

E 1

+ Every pretuse el 8 dferent sasey 1o every

Have & lock at treee individaal chotographs:
what do they tell you?
Wt 8 s doe? it 18 happming!
Wht dors s e, accordien 1 pout
= Vo daws hin pctune rake pou feel?

+ Mow we e going 10 loak at groups of
theee photographs

= What thesme o they have in common,
‘acconding o you?

E 1

What i the common concept of theme?

E 1

1F s hasoe & hawel e thinking o4
conceps, ask yoursell this

= What do | see?
= What do | feed, sewing the pictares?
And why ié Bt}

E 1

do they have in comman,
acconng o you?

E 1

dothey have in commen, o they have in commoen
acconing to you? according to you?
p—
-
What do- they have in comman, 2
acoording to you? 5o what did you leam from thes sesson’
1. [fferer pespe see dileren thireys
2 i
e
ey o I 12
iy
. ool
El  togethes wte’ us o
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A.3 | Presentation 3: Composition

A.4

Annexes
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What 50 you see in these pictures?

it pictunes speak for Thamisives

Whatou et i s pictine s hagpening
[ ———y

Presentation 4: Reality, symbolism
and an arranged scene

+ Whan do you see?

+ Wb sty reenie of the et pheton,
sceording 1oyt

= abwchen heart?

= a rew coportunity in your ke?

= your veationsteg with pous mather or
Hathar?
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A.5 Presentation 5: How to work

a camera?

o ceter 10 b TS pou e gt

= Toa rmuch lght means ous pich
will b 10 b v

VO R |

2. O forun on the bachground: this willbe.
sharp, yous cbject wil be oot of focus

00 ot B enugh
DAl i carmeti o he ol

ous canmers wil L bt gctures
e with lash nd st withiut

1, Mawe your camen aiong
vy obpect: this mean
il i i1 T, it Dt st
il e e

= The carmaras we wie bave adpust the

And now ... practise!

© B e i play avound with e
Hocus a ik it
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A.6

Phetography
Exercises

* Now place your coleague in the bght
‘coming from the window (thal is: e
light is coming from yeur back) and take
apioture

= Change poatiens and do i agan

| Presentation 6: Getting started

2 Photographing symbals:

e b e o 4 s

3. Posing the =
» gy g

Exevcize 1: Flash & hght {30

Wtk o grougs of twes

= g rolen wnd epest eusecins. Pck 4 Sllcert g

Feeshack

“Facitatr cobeces pctunes sad ees fesdback 13
e

- g et

W in groups ot
ey

e

v et b o o A e

gt vk e et P

Phatagraphing concepls

Work in groups of three or four
g e s e et

[ T—
-

b phes e b e o et
e
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A.7 | Mind Map : How to get from a PhotoVoice
research question to actual photo’s?

Use this Mind Map to guide you from the research question to your
picture idea. Follow the arrows; work from the inside out.
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A.8 | Presentation 7: Photography exercises

+ T gy

Termaimom we wil tahe photos!
{B.00 - 13,00}

Bresifast @ 7.00

+You tell yesar gwn stery

* Thre #8732 fight o wreg

Dan't forget the pesparch Guostion

Alays sk foe perminsion if you
photograph pecple ot ther propertyt

Lsnch il be 14,00 +There can be more tham ane anawes Reasarch qusedion.
Waner & cockins will be provided
REMEMBER

« Infomed conseet foem

= F1m a person in your photo (e.g. when
the persan's face is vistie)
=~ Dv Ehat persan’s progety
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A.9 | Sample Consent

Forms

follow-up to the training.
Consent type 1 & 2

<Name organisation/organiser>
The undersigned:

[Legal representative: (name), on
behalf of:]*

Surname
First name
Date of birth
Address

1. Is recognizable on the images (moving or still) taken during the pro-
cess of a PhotoVoice training states:

a. That all portraits on these images are made with his/her explicit
authorization;

b. That the copyrights (including portrait rights) and other intellec-
tual property rights concerning these images belong to <name
organisation/organisers;

c. Grants <name organisation/organiser> the unconditional rights to
use, publish, reproduce, alter and distribute the images, for non
commercial purposes only, by all means and through all media;

d. To indemnify <name organisation/organiser> against all possible
claims concerning those rights;

e. To be legally and unconditionally bound to this statement.

2. Is further authorizing that photos taken by undersigned during the

PhotoVoice training, may be used for multimedia publishing by

<name organisation/organisers.

Annexes Page 126

Seen and approved:
City
Date

Signature:

*  When the person on the images is younger than 18, this form needs to be signed by his/

her legal representative (parent or guardian)

Consent type 3
The undersigned:

[Legal representative: (name), on
behalf of:]*

Surname
First name
Date of birth
Address

States to give consent to be photographed on <date> by <name pho-
tographer> during a PhotoVoice training <goal PhotoVoice training>.

| further authorize that the photographs may be published by <name
organisation/organisers.

Seen and approved:

City

Signature

*  When the person on the images is younger than 18, this form needs to be signed by his/

her legal representative (parent or guardian)
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A.10 ‘

Sample
Certificate

A.11

WHRTS
DUR
MESSHGE? &3

This PhotoVoice certificate is for: [Name + Surname]

In this training you have gained:

give your advocacy message in a photo.

basic photography skills, basic knowledge of visual literacy and the ability to convey

Annexes
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Sample 5-Day

Training Program

Time Topic Presentation
09.00-10.00 CE;r;ftri%Ziro%(now each other
10.00-10.15 Ground Rules

What is PhotoVoice?

How will we use PhotoVoice?
10.15-10.45 Aim of the training

Program overview

Practicalities
10.45-11.15 Break
11.15-12.00 How do we perceive photographs? Presentation 1
12.00 - 13.00 Linking images; finding a common story | Presentation 2
13.00- 14.00 Lunch
14.00 — 14.45 Composition in pictures Presentation 3
14.45 - 15.00 How to work a camera (1) Presentation 5 (part 1)
15.00 - 15.15 ‘Composition’ practice Presentation 6: exercise 2
15.15-15.30 Break
15.30-15.45 Feedback exercises on Composition
15.45-16.15 Reality & Symbolism in pictures Presentation 4
16.15 - 16.30 How to work a camera? (11) Presentation 5: (part 2)
16.30 - 17.00 Practice ‘Flash & Light’ + feedback Presentation 6: exercise 1
17.00 - 17.30 Practice ‘Focus’ + feedback Presentation 6: exercise 3
17.30 -17.45 Closing & Evaluation
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Time Topic Presentation
08.30 — 08.45 Energizer
0845~ 0900 | 1 on of today’ program
9.00-10.15 Visualising a VIP (1) Presentation 6: exercise 6
10.15-10.30 Break
10.30 - 11.15 }sts'a'z';g avie (i
Recap of the relation of the program,
background of the program and the goal
11.15-12.30 of PhotoVoice.
Research question
12.30 - 13.00 Critical thinking (1)
13.00 — 14.00 Lunch
14.00 — 14.45 Critical thinking (I1)
14.45 -15.30 | Find an image with your answers (])
15.30 — 15.45 Break
15.45-16.15 Find an image with your answers (I1)
16.15-17.00 Practicalities field work
17.00-17.15 Closing & Evaluation
Annexes Page 130

Time Topic Presentation
08.30 —12.30 Field work

12.30 - 13.00 Evaluating field work

13.00 — 14.00 Lunch

14.00-14.30 Writing captions

14.30 - 17.30 Individual discussion and selection

(may go on until or beyond dinner) | of 7 best photos

17.30 Closing

Evening Process pictures and captions of

participants in documents

Time Topic Presentation
08.30 —9.00 Energizer

09.00 - 10.30 Foretﬁzn\:lirr:gl;h:rggst(%graphs and storytelling

10:30-11.00 Break

11.00 - 12.00 Foriﬁzn\:liagl;h;rglrjlst(cl)graphs and storytelling

12.00-13.00 Making Categories

13.00-14.00 LUNCH

14.00 — 14.45 Top 3 categories

14.45 - 15.45 Making collection & captions final

15.45-17.30 Evaluation & closing

17.30 — until needed

Preparation for the Exhibition
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9.00-11.00

11.00-12.30

Annexes

Presentation
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PhotoVoice: A creative and effective tool for pur-
poses such as monitoring, participatory research,
data collection and capacity building. This guide
has been developed to help you prepare, organise
and facilitate a PhotoVoice training course in low,
middle and high-income countries.
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